WORKSHEET A
Title
Fundamental principles of assessment
Objective(s)To reflect on the fundamental principles of assessment and their applications to
low and high stakes language assessments
Keywords
Validity – reliability – feasibility/practicality
Ref to the CEFR
Ref to the Guide
9.1
IV, IV. 1
Task A
Step 1 ()
By using both the following notes and the paragraph 9.1 of the CEFR and IV.1 of the Guide,
analyze and discuss the meaning and implications of three basic concepts in testing and
assessment, namely validity, reliability and feasibility. Relate this to different assessment
types and practices.
Validity concerns whether an assessment assesses what it claims to assess. This idea
assumes there is a definition of specific content and conditions for the assessment, i.e. an
underlying construct. It also assumes that inferences, decisions, and actions result from the
assessment. Evidence is required to know whether the inferences about the construct that
come from the assessment are valid. First, do the conditions of the assessment represent the
construct (or other factors that are not relevant to the construct)? Second, are the
consequences of using the assessment appropriate? Do they have a desirable washback on
teaching and learning?
Reliability concerns the consistency of the assessment, across situations, opportunities and
people. For example, do two assessments of the same construct generate similar results? Do
different assessors agree when rating students’ performances? Does a student taking a test
one week get the same results on the same test on the following week?
Feasibility - also called practicality - deals with practical, often contextual, aspects of
assessment, for example with regard to time, resources, and budget constraints.
Step 2 ()
Relate the three definitions above to personal experiences, by using concrete examples of
materials and procedures. Think for instance about a formal language test that you have
taken recently.
 What were the main constructs of language proficiency that the test assessed?
 Were the results of the test valid? Did the results from the test represent your abilities
in the language? How accurately? How fairly?
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 What evidence, if any, were you given about the validity of the test?
 Did you sense any biases in the test?
 What aspects of your language proficiency were not addressed but might have been?
 Were the results of the test useful and informative? For what purposes?
 Did the test influence, either positively or negatively, how you will study or learn the
language?
 Were the results of the test reliable? Do you think you would have received the same
results on a different day, with different content or assessors, or in a different location?
Why or why not?
 What could have been done to make them more reliable?
 Were the test practical? Was the amount of time and effort you spent doing the test
reasonable, appropriate to your purposes, and worthwhile?
 What could have been done to make the test more practical for your purposes?
Step 3 ()
Consider the differences between high-stakes and low-stakes assessments. That is, stakes
from a test are high if they have major consequences on a person’s life, such as entry to or
completion of an educational program, hiring for employment, or immigration decisions. In
contrast, stakes from many routine classroom assessments may be low if they are informal,
do not greatly influence students’ grades, or just involve observations or responses. What
differences in expectations are there for validity, reliability, and practicality between highstakes tests and low-stakes assessments? What evidence may be required in each type of
assessment situation to demonstrate validity and reliability? Make a list of differences,
factors, and issues.
Step 4 ()
Share the ideas you have discussed with other pairs. Make a table of these ideas, and
suggest how they could be applied in classroom assessments.
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